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Comments Of experienced teachers suggest that writing
may belvoideein school not simply because of itrinherent
.difficulty, b1t because its undertaking typically lacks connection to,
anything, else ,in th e. lives of students or teachere. It is possible.. ,\

that teachers can best .serve the acquisition of writing skills by .
structuring the social occasions within which. writing. might function'
reauingfally, thus creating a situation -similar to that in which -

children first acquire language skills one second-grade Classrooiin
' central Michigan, in whiCh dhildten de a great heal of writing, was

studied.ciosely by researchers' during One school year.. The classroom
hadbeen transformed into,tke town of "Betterbirg to and -incladed,su
- features ass law enforcement and governing agencies, cultural and .

toasercial*tivities, and a postal system. Children wrote Often and
produced a;wide variety of docamenth; their dentral writing activity
was writing letters to' each. otter, their families/ and such ou,siders
as manufacturers of toys 'and The postal_ system of Rettefbarg

1' symbolizes the potential efficacy of the studehtf in the world of
. communication. (The report inclacles items stowing the.importance

students attached:to their toun'of "Betterburg" and a table showing .
writing products and occasions for writing cik one particular day.)
(Gil) .
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T 's report 'on the Classroom Study of the Teaching -and Leariti
:404e -

of Writing is an attempt todharea the 'fruits including.i4ork4n-pro-
064.w......,

gress -- .of a projected year-long period of dat#'synthesis and analysis.

The aim Of this study is to understand -more about writing skills as

they are taughtend acquired in the classroom. Toward, that end, parti-

. ,

cipant observatlon, interview, and videotaping were undertaken in one
illb 4.......

second-grade clasroom during the 1977-78 school year. The intent of
-44

.

analysis a these,dtverse data is to devel6p a descaplive case. study
.

of the teaching and learning.oriting. The work isiinfauenced by
- . .

_,,* . I ol

I 1". ' ../, . r/' .

_.theoretical and methodological pertpectives from ethnography, gociolin-, ,,_. -, -(.../
..i.

./. . /
guistics, ethnomethodology, and discour;e analysis. Insighei from curri-

4 : ,.
. /

.. / / .

culum research and development id the laggliage ar,s are ificorpoFated'as
. e . - . .;

wen, in our attempts to make sense' of what wq he experienced and .
/

.
.: ,

.e.

, . a' 't .
recorded tin the classroom. Hopefully,' thiststudy'i411 enrich our knew-

. .

. ,
ledge about wriking and its acquisition acid will inform bat pedagogy/

.
1 .

and future research.

I

3

I.

.
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The Problem of Dead Letters:

Social Perspectives on the Teaching of Writing

,

at Snsait Florio* ,
pgid letterst' does it not sound like dead men?
Conceive a man by nature and.tniefortune prone to
gi:pallid hopelessness., can any.businesa seem more
fitted to heighten it than tha,t- of ,continually

1 'handling these dead "letter's ?),

/ Herman Melville,
Bartfeby the Sc)vener

.Why is it §6 get Fifettiri-nstiool? Of the langita-ge

arts, writing is the most pafadoxical Its value is unquestioned byoboth
V.

,

0

- V

educators and researchers,.,but writing is typically slighted jn'the course
2 . .

of a day in salon and in the agenda...tor basic skiltIsVesearch (Graves,
.--

-1
1978)- J

In attempting to account for this paradox,-.some save pointed out
I

4. that writingand its pedagogyrequire hard work. Thtisitco'uld be sr-
_

0

t %

d that 'people assiduously avoid difficult tasks; and:so they avoid

writin Yet all a us can think oi difficulty. enchired in the pursuit

,....of a' valued goal.. What' is more, from the ranks of the gewiko have taken
. . .

.." . .

a look at the t'eacOin'g of writing cotes a. recommendatib5;which is disturb-
-... . . ;

ing in its simpatticity. We are advised, in, a variety of . voices, that the. .
0 4

best way.,to teach writing is simply to let astudeatl do-itr (61av,es, 1978;

Koch, 1970; lioffett, 1964

Why, then, 4s it
When researchers

to- address this quest

t

: t

sp hard to get people writing. School?.

at the institute for ResearcitanTeaching set out
.

ion, they were 'confronted with much the same finding
4 A .

,

as the lawyer who set out to discover the roots".of'Barty(by the Scrivener'1s..6.

1 . . A.
*Susan Florio is a senior researcher in ,the Inbfitute for Research .

on Teaching!
1 i f ... :,..
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"derangeragne." The'probl in each case,, was a lag A meaningfulness.'
. ...?

.1

. ,

. ,

. . : . . '

.At the heart of a student's sUtcessfUl engag ,ent in the..comple)tiando'diffi- ,

.':. _.
.

taskcult task of writing, experienced,teachers t la us, was that the Oriting--

task have meaning. *Writing requires having sdMvhing to expregff an in-
.

tended audience,. and # chance for iome kin' of response Moffett,' 1964).
,..

.
. . J

Apparently the :teachers with whom we spdk had shared just.'about,etiough of;
,t .. . .

\
.

.
..'Barapby's experience to abhor it. -, ..

. , .

,

.
:,.. .

.4,. .
.. 4 ' ,

.-
Bae1 tleby's first job entailed. read ng and sorting letters that We4ft.

A
1.. .. : ; .

undeliverable - -dead. letters. From the e he *vent to work copying ,out- eiher

people's ideas fora lawyer:* ls-it a y wonder that, after years 41
.,

.
. -

meaningless interaction with truncat d huslan communication, his%only re-
.

4 #

spouse when asked by the lawyer to erform written task* was, "1. prefer

. *
not to"? Teachers told us that t ey preferred not tojead 'dead letters' '

from students -= exposition oini novhere and written Oity to

academic requirements._ ta]Ky, the teachers preferrerna to ask their
.

C , : .
, studehrs merely to copy t put their own words to someone eisels

.
,.,,

-'S . 1

,.

ideas. The teach s klhw qh the perseverance and practice' needed to ..-

_...s-

% 4

"

master a craft as,pomplex arriting relied on the functional relevance
...P ...

.

! -

. .
.

of written eXpressi:Nn the school lives of their_students. '',1 1
..

..
.(1. . .

.
...,

The teachers' ins4ht iUggests Oat writing may be avoided:Ill:school \ ,.

,
Air.

inherentnot simply because of its ifiherent difficulty, but becati,se its undertaking,
-',1,, "%: .

_

as one of any tasks in:a buarschool day, typically lacks connectjon to
t;11_,,o. ,i b. , 6,1, r.p 01. .8 , , r OP' t "' ' ,, " ;:i ' 11

anything or anyone else ,liVes'of students or teacher. Wthisk).8 ,

.

. . . .

-oche
r--)

. r

the.c4se, thpn menagingito et children write' may amovut to fai.
e . . i _ %

%.. ..---.---,, .
...

.

4

than pedagog'cal laissez-faire. The teaching Of writinemay require 4c-

4 . ,

I
7,
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. ' ,
bive and.vigirint attention to the learning environments within which .

..;,,.

..

?V
.6.

. Vk. ..
.

'4
. . . 4iwritten ..

writing 'occurs to insure that i expression is motiveed and that
.

. ,.. ..

t
. ,..

it goes stmewhere."
s

4: 0

The possibility thae teachers can best serve' the

writing 'by structuring both for and with.students the

: 4.
within ilhich writing might ftuccion.meaningfully is e ocativeNof what we' '

. ;
. .

.
cquidition of

ociaCoccasioni

O .

know about the acquisition of speakinge another complex ccathunicative
-

.',

skill. Both research and experieriCe tell'us that spoken language is
. , . .

t t %.
acquired liteidllr'in the doing.' Children are welcomed as communicatory.

: , ,

even before their first words are uttered. Early on children find that'
.

. /.,
-. i

.

(A .

moves and sounds are expressive perficularly.in that/they-611;ft uct4on ,

..R
'from over peopIe..:Ohildren, 4n effect,.practioe the' use pf langOge

,, . r_.
not as preparation or training for social life,

,,

but:as social Life !
.

. %
, iii ''

itself (set, for example, Cazden; 1,972). s '..

.

1

The essential lesson from language acquisition lo
-

t teaChers of writ- 1

'
i .

i . - >- .
si..4

-
.

ing is not thae skills re seldom taught directly by ..thcree-ylio drprexOef-

M..

,-.1

a r't . ;
.

.ienced in their use, b.ut at even ate most, rudimentary communicative
,.. ..), (

. -, . ;, ' . P f"
attempts of novices have social meaning.-- Griticarto childts acquislition

, i
.

..
4 ..

OT tangungc, j,s that hei/his emArgent,and stumbling efforts areireaed b'y ,
.

. .

. A :

. 4. cc

othe s, and that early talk is meaningful, by virtue of the thilgs member
r

. 1,. s
. t 4 4 ' s

4 . 7 .. ..
ship n a community,

"

.
:It.

','It

-,

r, , '. $.' s r
Classroomstontain the stuff of4community, toot and therekrt,lies, /.:

.,, .

, pot ntial for the writirfg done within them to be meadihgful.2Claibfoors 45

f .

ar both located.within organized social, worlds phere.meininga are sbaked .

, 4 . '
l' 4' ..k;..,

values held, and they individually constitute small co*unities WftW,-''7,
. ..;

. . 't ';..

. A .

ulative histories, shared beliefs,.and:,rights and responsibilities of ''

I

41.

ot,

. .

y
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It.' ' - ..1 ,
+member-ship. To learn more-aboUt the acquisition of writing, s ills

,
. ..

4nd the ways in which wri*ing, in school can be meaningful to stu ents,
,. , . 4. 0,

researchers at the Institlite for Research on Teaching gave been o in,
. .

closely at one' secondtgrade classi.obm in central Michigan. The classFoArt
,..

. .

4.

4

Vsnotable because children do: a glotof .writing there. We have discover\ed,
.,

..,, \,..7.-.
..

` pirhapi not coincidentally, that the nature ofcommunity in that classxoom`
i

,is notable as well. ,

To g.et to Mrs. Frertchss second, grade you plust travel to the spell
. _. .

0..
.

.. . .
. , community of Halifax, Michigan.* The town of n9arly seven thousand is

located in the _ifshadoW of the capitol and a larg public university.,
,','",.4':,' . -

)-X . ..
.

4 t- ..
-4 . Irl hough some of the residents are farmers, most a the children in Mrs., ,,

7-..

..',Uk
-7.,

. .,,. . i
. state government, education', and manufacturing.k

,
i, ..... i4

Mrs. French's' stVents attend loyal School, one of'three 'elemen-7

k
he W . '- 0

, e
* I

-.. ..

.. ,.. tery..schciOls`-*t /Hal ifax . tThe contemporary school building houses about
4;4 :4". , --. ,. ..r

04' =
4 ... , , ....,_l stUdents dad -itatains:dne room for .each. grade from kindergarten through.i:

, ...1;" ...: 4 a . 14,i i
- t ., .

""4 fiff.1). 'Approati,hing;',Mr.s,:, French's room,. ygis- already have a sense ol\ wily,
,< f . .

-_
.4:. ' ,,t 'fil ,,':. . 4

,.....,

1.*.. ..; --,.. .. ,1. .

"to 7

French's room have parents employed In ons..of the area's major actlyities

.she well knou,i4 d: around Halifax and why 'children anticipate being

-

:4-

..

-

.
)

!1.. :4sed''4"' t-.
.

.

.

.
a ,. t

' in her 4ass.1hoassroorliterally- spills out into the
,

do rridor With
,..

,.

f .WIt colors and activity. Uppn entering the classroom,- you encounter. , rigl- . -:=I -. a

144I: 11"/ .e.* . . ..".
%,.. t, , ,* yet 'aridthernall(,..toromunity, one which the chil;dren have dubbed., "Better--,4 1

__
.... .., ..,,..,,, .. , . b.

1.1rg. ..v
. V .0 .

...
.

.
.,,,, .1 . ...4.

at,

' * To protect' the -privacy of
and personnel are pseudonyms.;

. . ,

. .

infortliants; all
asa.

names of school; community.

.

. ( . ..
4 -.,

.,
.

',..

*

4
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As a map drawn ,by one of Mrs. FrenchiA students illustrates, the
-.

child-Sized cardboard buildings of Betterburg dominate the physical space,

of the classrOoM (see figure 1 appended to this paper). We have foundNas

well that Betterburg dominates the social life and attendant writing that '

-
takes 'place withlin that physiCal space. -

. . . -
.

The'members of'rks. French's. class populate Betterbum, filling its
,

civil offices' and devising its laws. Betterburg contains all the accout-
,

.

. rements of a community-law enforcement, Cultural activities, commerce,

. .

.welfare, and, most important for our purposes, a postal system. Of course,
,

the room also' contains all the other features of standard classrooms--

backboards, desks, bookshelves, and the like, but the dominance of the town

is palpable. The children, for example, when asked upon leaving the class

one day to draw maps of the important chins and places in the room, over-

.

....;phelmingty included; often in considerable detail, each aspect )y,the

. . .\ ,

.$
$

.

-.:

. town. The content of their drawings is summarized in Table l,(appended).
.

During

clasb Wrote

the year they were observed, the,children.in Mrs. French's
,

often and produced a wide' `variety of documents. Table 2 (Appended)

di.ip a.54 Ubth the written prOducts anthe Rccasions when writing occurred
..

on typical day in thescliassioom (3/15/78). Included in the table is

everything from the practice Ol'motor skills, speIlling, and the rules of

A

pund uation to the usof metaphor, simile, and the complex rhetoricof

Per SU The table also illuitrate s that co-occurring with changes in

written product`-are clian es in the nature of the writing lesson. There is

variattion acrossvriting. ctlitiiies in such features as how the students

}

are apprOriat to participate, whether the teachek serves as resource
1

.

."-1 8

.

.
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i

, _. . , .,
O classroom, but, when the ohildren were interviewed at the thiVar

. . - t
..

-...

t
., .' .

about their activities, tilt only writing' activity-on wni they- domMented
. _ .

I
. .

1 .

in detail was thav of ,writing, letters. Itli_following eicerpts from the '

4

or evaluator, and what aspect of the Writing procesis 'placed in the

foreground of pedagogical attention.

On the day the tablevas'compiled, 'one of the most daring and sus- .

.

tamed writing activities involved children writing to manufacturer's of 'Ai
.

-----their favorite 6mes and candies. .Betterburg was establishing a store,
N.

acid 'the children needed to acquire goods to.selltin the store.
N

To turn a profits, it w as necessary to obtain those goods' at the wholesale

price. .And so, despite inexperience with the uancesand intricacies of

spelling, punctuation, an entente structure, children undertook the
( . .

sophisticated task of writing persuasively. They needed not only to
-

engage their intended readers' attention in the doings of Betterburg,'

but to'take the perspective of those who'had never heard. of the class-.
...,

.
.

. . .

room townin order to'include sufficient contextual information to make

subsequent requi,sts for. goods sensible.. It might be 'said that they were

out oftheir depth, but, like'young.children acquiring speech, triey.werts

learning in the ,doing.
,

'thr

let

1.1

The performance of Such complex social and linguistic operations
,,

ough the medium ok the le ter was typical It :Betterburg. Notohly was

,
over months of field work in the

. ..

'-
ter writing obsecvedtlmost Tait)?

interviews illustrate'

i . .

interviewer:
, )
-I want.to know about all ehe things you wote

Ft

year.r

Student l: Yeah, we wrote people,to come to our store. )- ''..
.

,.
Student 2: Letters. t ,

,-

1-

- .

' f

A

r.
4

p
I

.,

3

t

*14



'

7

Student 3:
.

Oh, yeah. We wroteto our moms, nd. dads and wrote to

kids in our class
Stodent 4: Our post office would get

1.

; Additional evidence of the importance of letter writing in this.class-
,

room community cam be found in Table 1,
1,

noteworthy that the posh Office is aMTonghe places most fre-
,

quently mentioned in the:classroom maps, and ,that the mailboxes%-both the

4

one outside .the post.office and those fastened to the children'idesks--

.

are included in the maps of well over half the stutents Finally, when

fl

Mrs'. Frditch and the studeuts recorded the history of Betterburg in a

yearbook, the text was cos.54.tuted almost entirely of the letteri which

- bad .been writteh during the .town 's existence.
.

4 . N
'.The celebrationof community in the classroom in the fora of Better-

1

burg appears to be related. powerfully to the practice of letter writing

S
an

e
e Otessive'acivity. If, as Dewey 0.956) suggests, education fundameritally

inv011sies the 'child, whose"undeistandings are priMprily personal and
. -

concrete" and the transmfssiolef "values incarnate in the mature expel.-

.4 ..
` ience.of the adult" (p.4), then the teaching of writing can.be ..:

i . .

. .

thought of as occurring at the
.

intertille between theperional world and
... '

the wider community. Writing is both the privatestruggle of-a person

with a Afn and paper and "it is tke 4ociaactivity of communicationith
4 )

.another. 'Furthermore, writing takes place within communities. A peds-':

44_ .1 .

Bogy of writing which slights any of theSe features risks engaging stu-

"' o
dents in the generation of 'dead letters' rather than in the practice of;

expression,

Betterburg affords immediate and explicit shating of classroom mem-



/
8

bership and; as such, is a powerful organizer of the persona). experi-

k
ences of the students. However, the classroom town also provides the

occasion for students toventure outside its borders into the wider

adult community. This movement requires diligere and.a raison d'etre.

or.wriLing, it constitutes, in the words of Elsasser 'and'..lohn-Steiner

(1977) i

critical shift in the consciousness of the learner, a shift
of attention from an immediate audienCe that shares the .

learner's experience and frame of reference to a larger,
abstract, and unfamiliar 'audience. (p. 358)

in the lassroom community of Betterburgthere is need for diicourse-

.
across the boundaries. Since Betterburg operates in microcosm very much

like Halifax, students write to government officials in the town and 'n

4
the neabby,state capitol for guidance in the establishment and enforce

.

ment of laws. Similarly, Betterburg's commerce, as we have already seen,
.

.;'

,

requires that children obtain gOods. Halifax and other nearby.towns are,
. $

as well, potential markets for those.goods *hick children reach by means'

of letters to tridivj.dual's and to the local &spew.-

Because letters are a meaningful medium for Mr
.

the postal systembof-Betterbiirg is important. In a

system epitomizes Betterbuu's integrity and links

s. Fretich"g class,

sense, the Postal

the class to the wider

world: Instrdthentally, the system insures that letters-can leave the con-
. .do

fines of the claisroom and.that responses can not.only be distributed: but,

.

/that they can be noted officially. Mailbcpces serve as a tangible reminder

/- Chat it is 1)Ossit4e to hi:ve communicative contact' with somonewhe is not
.

. -.

.physically presi.nt. Perhaps even:pore dramatically4owever, the post

t Al

office of Betterburg stands,for the potential efficacy of 'the. students in
' . .

-ti
,

-16
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i

the world of tommunitation. An address is not

4

onfi:a pl..tice from which 440 e
Ol. :

.to express oneself; it is a-place t4iere o9e can bireochrd when someone "
1 ( -

s

wants to respond. )

3-
.....

. ..' .. -Ai
. . . f ...

It has been said by some educators that.literacy i4 Kelatcd re-. ,
- t

flexively.to efficacy in the world. effect, chse equcators aay that
.

)
C.. .

one write4 if.pne canrealisticafly anticipate a respolle, if one does
.

f
, ....i

not feel isolated and powerless; but that,becadse one "rites and LS re-
. c . ,

, %
,' .'t;

sponded toy or.L. does not feel isolated and,powerlesi i(Elsasser..6 John-

Steiner 1977, Ftire, 1970). Bartleby the Scrivener was immobilized by .

I. r

a sucial °icier which stymied both the'chance,for expression and the oppor--,
.

. N t
,

.

tunity for response. Although Mrs. French's classrockie perhaps novel-
.

..-.

. .

in its design, it paints in bola, strokes something which' is potentially
. .. a . t:

available.in.all cliSsrooms--the recognition of-shated meanings as well.
.4 .

41. i. as the peed for andotential access to:a world the cla
.....

-. , ; !

.1'Means 'of the wAtteit Word- Exploitation of the clAissrOOm b.°
, .

. munity in itself and as part of atider community/patentially rescues
r ... ! . 1

, .. a, -.
the activity of writing !rod amounting to-mere 'cdpying out' orAo -?

. .

4

. A

k.

expression' falling:on deaf ears. As one child in Mrs, Frenchks-cies& 4:

,put it, reflecting Oki,the writing hd had done in BetterNurg, I made.,my

on words Ind I didn't copy 'people. 4-Ke more 1 learned to write. good

,.
letters, the betterthby got." ,

..-. -
. . 112,

,I

a

a`

12 .

*
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Figure 1 -'

Map drdWin by student on 6/2/73. Instructions were to

fill in "important things and places - -as many as you

$

can remember."

'and volt
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Area /Object .

Table 1-
ClassrooM Areas /Objects with Proportions Of

Students Naming 'Them in Classroom Maps

f

12

4

Proportion of Children
Including it in Ciass-
room Map

- -Oespitol.buitding.
--golice station/jail

Student desks
--*Post Office* -me

)'Department oirHealth,,Aduca

- -*library

teacher's desk
- .,tank

...3nnailbo des*

reading table
other tablesN
thiirs
blackboard
plants
coatrack
toys

*

ion & W fare

bulletin board, art Work, books,
shelves, cabinets, wastebasket,
school bell, wall -

---3 town - related area

*area related 61.eipter writing

A.5

83%
78%
78%
74%
70%

)

i.

41.

707
70 %-

65%
55%
35%
35%.

22t.
13%

ao 13%
as 1.3%

13%

107

0

I

6



.Table 2
..

(Field Notes,
. .

' Products & Occassions for Writing ° March 15, 1978)
. .,

I. Writinglifeadlines/Teacher as Scribe 1; f-
It is a pypically busy morning in,the

the children who have broughein articles
. I I.

.

r newspaper share them with the class. The

I.

headline out of each article.'

second grade classroom. Firat,

from the previous evening's

teachei.acts as ,scribe, malting a

i .

. --1(.1' M. builder recycles tin cans into households.

f
ntil recently

, .

U.S.1s spendthrifts didn't conserve nation's. resinrces.

--We'resexpecting a blaCkout because miners haven't obeyed

President Carter's demands.
. -

-:`Bicycles and motorcycles aren't safest, insurance company

reports. Theylre larger than childra and teenagers,can

-*V
handle, arii24w<ye gbt record-highway injuries.

r

At the end of the pres a0.0n-of news, childr6 volUnteer.tO come to.the
.

board anetirc e in ,the h lines ingloances of abbreviations,, compound

words, prefixes, suffixes, retractions and the like. The noise level riiks

as children wave their hands i the air,_jump up and down, and call.- ,. "Me!

I knOw it:"

/ #
II. Expository Writing and Editorial Work ,

Laterin the morning some of the children work on the manuscript of

1/

. . ----N.

a book the c ass is writing. The book is intendedfor very youni children
.

, .
.

16
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Table -2 (continued) ' 14

and their parents.' qt is going to be about becoming a goodand happy

person. Childreri have written entries and have dOwn pictures to 11-

lustrate them. Now the task of layout--the spacing and matching of pictures
v.

and. words remains. Some of the entries with which children are working

'include the following:
,4

--Dontt be crool to peoplrbecause they mite be crool to you

because youre teaching them to be crool.

IL

--It's like planning' how to make a building. You have to

thill&h& you want it to be before you start if you want

it to be a beaqtiful

. 4011

The teacher comments about the manuOiript which'isvtaking shape, ' "It

. .

came out real well considering how much they agonized .over it."

'Writing Answers on Worksheets 4 ,
e

Whilethe. teacher spends the better part, of an hour working with

reading mufs, children work quietly at their diski. Some of_thep catch-

up on .theirreading- -from primers or from library books.m,....0thers work

belly on dittoed worksheets, circling, marking with x's,and writing an

ocatsfonal word 'in answer to oa fill in-the-btank-qtattion. . ,

314

IV. Writing Letters

During seatwork, some of the children are polishing u0 letters which

they have written to companies manufacturing their favorite toys and candies.

r.
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' Table 2 (continued) 15

4

Since the entire class is planning to have a store this spring; the

s .

children have decided to solicit help from the companies. Children.have
,

.
14,...s°'

written to thdl makers of Flair pens, Cracker Jacks, Mounds, M Comics. :

The letter to.Parker Brothers is As follows:
ti

.

Deai Pirker Brothel.s,
, .

I

Hi! My' name is Marnie et Royal School44-second grade and

we have a town iii our tlassroom.:tur town's name is Betterburg

s
bec.suip we, want. fo Make thIngs better. We'll have a store in

,..,

our town. ,We have a police station, Bank, capitol, Library,
1,;

.

H.E.W. and a Post Office-. 'my teacher said. I could sell
. .

anyth4ng'in the .. <..1 .L I wanied to and I chose you because we

4P

have-sare Of:your\gattes.and We play with them all the time and

we like them a lot. I atigitis want to btiy the games but wp

don't'got enough money. When I'm over to somebody's house I

look at the games. If I find a Parker Brothers game I want

to play.it but if they don't have a Parker Brotheis game I

don'prwant to playa game. I have to buy your good games at

a good wholesale price or we won't make anxfoney. Please,

please give us it at a good wholesale price. We really need

it bad. Just send the,games and bill. We'll be sure to pay

4

41

4-

the bill if you send the games with the letter Thank you for.,

readak._ my letter.

18

.Your friend,

Marnie

4



Table2 (continued)

V. "Meta Writing" - Spelling words, Making concrete iOmencei

After the children return from recess, the teacK4, slandidg at the
,;$' . , ,4

, . c
,front blackboard, asks them to clear their desks and take out pencils and

..--
, .

spelling booki. She draws lines on the blackboard. Then, she says; "We've

tobeen neglecting your spelling words." She asks, them
/

to pidk out the two

Wardest words from this week's spelling list and write a sentence using

f. \ ,t.

each word. I,In order t
4
o be a sentence, it has to tell sOmethin4: I'm ot

, .
.

going'to spellany words for you; just sound them oute' It isn't a spel
...,

c
-

test; The only\ word I'care about your spelling correctly is 4he,spelling

word."
o

-4`

The,thildren write quidily at their desks. As they finish, a few of

them bring their sentences up to.the teacher. She tells them, "Sit down."
/

Finally, adthe whispering and shifting in seats increases, the teacher

/ 6 a

'says, "Stand up if you are ready." The teacher calls on children standing -

I-
at their desks ato read their sentences., Here is bit oi what follows: ,

e
.

Teacher calls on Christy.

Christy: Do-you want to cl'ea your. roorenoi;/?"

4

Teacher.:. ;should have...0K, you can either tell something or

ask sOmethini;. She asked. What.didsheiput at the end of her

sentence?

Children: A question mark!

Another child is called 9n,

J(ristina:' I clean my room every day.'

Ieicher: Oh, ylu do really? Is she telling or asking?

Children: Telling.
A

jeacher: I'm gling to ask your mother about that, Kristina!

19.
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Table 2 (continued
. - ., .

t

Jack: I clean the living room everyday.

Teacher: He,told you right. Jack, would you like to come

I

.,,
-

41.

L

17

over to house tonight?

Children: Laughter.
c:

.
,Sam: He is sleeping.

.

Teacher: What did Sam. do to the word? oRe put. the ka on, a
.

suffix, Don't do t.st on the spelling test tomorrow, buties.

.' -or

alright.

c

Curiit;e Writing ractice

After many of the children have shared their sentences,_the teacher

' turns to.the lines she has drawn on the blackboard:' She says as'she does

4

this in brisk, clipped speech

saf ready, what do you do?"

"Up, up! 'Stt up! ,

These, students reply,

ace

cursive?" The teacher, smiling, says41 "Yup"" What follows isa lesson

in cursive writing in which students,use the spelling wordd from*their

Feet* on floor. When I

"Do we have to write IA

sentences. The teacher coaches in colorful language-reach motion of the

pen corresponds to a phrase which the children ,know. Some of them talk

along with her: "Rainbow up, straight back. Rocker, come around, straight,

rocker." 'As children finish their words, they. are asked to bring them up

to show tothe teacher.

VII. Imaginative Writing

Aftez. the children finish their cursive writing, the tegpfttasks them

to sit in.a circle at her feet at the front of the room. It is nearing

20
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Table2 (continued)
It

:Patrick's day, and, the teacher has brought in ,s' story_abou't

is

Leprechauns;. The children-listen quietly. 'Sometimes the teacher stops

to. ask ques tions abbut:the'Stdiy Ate Children answer_ in chorus.,_After
., . e..

. . ,.. . . ..
the story there is just time enough before lunch for the children to do

..

* -

r-- one more thing. The teachei,ein,a,soft voice, says, "I 'want yoll to think.

r

Shut.yOur eyes. You're.a_Lepredbaun now, hiding under your mushroom and

you're thinking, 'If I werea Leprechaun, what magic would I play?' What

magic would you play if you lere a Lepreehaun ?"

As the children open-. their'eyes and are sent back'to sets, the teacherv.,.
VI,. ' , .

) a . li%

pass's out bright green paper shamrocks. She asksthem to write down on

'

lined paper the triofethey thought of to play. She says that'after writing
4.4

them, the'children will -Baste them onto the shamrocks and put them in the
.

.

-.t

' iirti4;for4 Xeryone to see:': She also says they'ean copy them over into ..

v

St. Patrick's Day cards to bring home to their mothers: '. '

(
. .

. ..
, \4,

,
After / e assignment is made, the room is alive with whispering and

children leaning over, one anotheekpapers. The teacher erands at the
.

.14
boaid, and as children call out words she spell's thew for them on the board.

,y

As children finish, they bring their trick's up to teacher. One student
. .. ,

,
.

.

:- . / .

reads his aloud to the teacheF; "If I were a Leprechaun, I'd use my magic

finger to turn trash, into flowers because I'd like. to make the world a

better place.' The teacher replitts, "He accompl?.sheCsomething with his

trick. It wasn't wasted."

21


